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INTRODUCTION TO MOTIVATE MY STUDENTSI...

= Whether or not students need to be graded is a X

popular debate among teachers and has led to a
host of both popular media (e.g. blogs) and
academic resources (e.g. special issues focused
on this topic, see: Goegan et al., 2019).
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= Given the interest in teachers’ grading practices, 4
we were interested in how teachers’ perspectives
on academic success as measured by grades
are associated with other classroom practices.

= Research Question: Are there differences in 3

classroom motivational practices that teachers
endorse based on how much they think grades
define academic success?
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METHOD
= We surveyed 195 practicing teachers from a mid- 1
sized Canadian city and surrounding area. . . .
. . Autonomy Task Design Supporting Mastery Student Comparison Relatedness Rewards
= Participants were predominately female (70%), Supportive
had a mean age of 38 and indicated having an
average of 12 years of teaching experience. . create activities remind point out students create a sense convey your Creat.e.
- provide them that spark students of as examples to of community in | competition
= Teachers were asked: I — at sp tlow based y passion for among
. hd think arades defi interest. past Oliow Dased on the classroom. learning. .
ow much do you think grades aeiine control over SUCCESS. their behaviour. students In the
academic success?”on a scale from 1 to 7. their learning. Classroom.
= “Jo motivate my students I...” and responded
: j develop genuine,
toitems on a scale from 1 to 5 based on the USSR show ther highlight the i teach with use a points
Motivation Design Principles Questionnaire empower learning to their their strengths _su_ccess of relationships with energy and system with
(MDPQ; Radil, 2017). them In class. everyday lives. B e similar peers. SURETS enthusiasm. students.
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student comparison, model learning and rewards = Years of experience Is important to consider.
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